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Farming and Countryside Education’s aim is to equip teachers and mobilise the 

agriculture industry to provide excellent learning experiences for children and 

young people. Through these key individuals, we want to motivate children and 

young people to explore their complex and changing world, and become prepared 

to make better informed decisions in it. We believe ultimately this will lead to 

healthier lives and more sustainable food systems. 

In 2014 we worked with 1,072 teachers, our 59 industry partners, and 127 farm 

members to enable 28,806 children to learn more about food, farming and the 

countryside. Ultimately, we would want every child in England and Wales to have 

first-hand experience of growing and cooking food, the chance to learn outdoors on 

a regular basis including on farms, and gain a more holistic understanding of food 

growing and production at scale. The demand from schools to do more is there, but 

with limited resource, we must target our efforts efficiently. 

That is why we are taking impact measurement seriously. This, our first study of its 

kind, seeks to get behind the numbers and the satisfaction scores, and start to 

make sense of where we are delivering real value and creating behaviour change 

that will contribute to our big goals. 

Initial Teacher Training has been a very important strand of our work for some time, 

and has the potential to deliver long term benefits to children throughout each 

teacher’s career. So this is where we started, and the results have already exceeded 

our expectations. The investigation has also taken us into other key areas of our 

work, and has set up for us a framework for embedding not only evaluation but also 

long-term impact measurement across all of what we do. 

We aim to extend our impact measurement to other areas of our work in the 

coming year, and in time to make it a core feature of each of our activities, across 

all of our channels, for all of our stakeholder groups.  

 

 

 



 
 

Introduction 
 

At FACE have always kept track of our work through the numbers of beneficiaries we work with, 

and we always will. However in addition to this, there are other ways in which we can evaluate 

our value and impact as an organisation. By using a mixture of qualitative and quantitative, 

short term and long term, self-reported and observer-reported evidence we can better 

understand the impact of our work and how we contribute towards our charitable aims. We 

want to make the most effective use of our resources and taking an impact considered 

approach will help us to do this. 

 

 

 

 

 

 

 

 

 

 

 

 

FACE has many beneficiaries: we work with teachers, schools, farmers, organisations in the 

agriculture industry and with children directly. We also take part in a lot of collaborative 

projects and represent the sector on government consultancies and committees. As such it 

would be extremely difficult to measure the impact of all of our activities, but we are committed 

to measuring all of them to some degree and a selection of them in depth.  

This report is not representative of our full range of activities, but instead gives some in depth 

insights into the value and impact of some discrete areas of our work. A broader description of 

our activities and highlights can be found in our annual review. 

The content of this report, and our approach to impact measurement as a whole, has been 

guided using resources by NPC(1) and CES(2). More details can be found in the appendices. 
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Initial Teacher Training  

 

An area of FACE’s work that we are especially interested in measuring is our Initial Teacher 

Training programme (ITT). Over the last 3 years we have delivered a training course to 380 

University and College students studying for their PGCE or Education BSc. Trainee teachers learn 

how to incorporate food, farming and the countryside into the national curriculum, receive an 

active farm tour demonstrating how a farm offers a wealth of education opportunities, develop 

an understanding of the farming industry, discuss ideas and resources, and learn how to plan 

and organise safe purposeful class visits outside the classroom. The majority of these courses 

have been funded by DairyCo, a sector of the Agricultural and Horticultural Development Board. 

 

 

 

 

 

 

 

 

 

We’ve always received great feedback from the course, but how can we find out how much of 

an impact we’ve had on their future teaching? Does working with trainee teachers really lead to 

children experiencing more about food, farming and the countryside in schools? 

We wanted to find out, so we contacted all the trainee teachers we worked with 2-3 years ago, 

who are now fully trained teachers, to see whether the training course inspired them to 

incorporate food, farming and the countryside into their teaching. The results make an 

interesting and insightful read. 

 

2 – 3 years after the course 

Out of those that participated in our survey, 100% think it is important for children to learn 

about food, farming and the countryside (65% think it is very important). This is a strong start; 

however we want to find out about activities teachers have undertaken as well as their 

perceptions! 

“I’ve realised the importance of trips and how enriching a visit to 

the farm can be (for children and adults)” 

 

“The course gave me plenty of new ideas 

for linking dairy and arable farming to the 

curriculum. I found the resources provided 

fantastic and am looking forward to 

involving my future class with agriculture 

and the countryside!” 

“Great ideas that I 

cannot wait to use in 

schools” 

“Thank you for a fantastic day! 

Please share this course with all 

PGCE students!” 

 

“I personally feel that this 

course was very helpful in 

exploring outdoor learning. 

The staff were engaging 

and supportive.  This was a 

unique experience which I 

feel has been worthwhile. I 

will use this knowledge 

through-out my placement 

and professional practice.” 

 

“I now feel very knowledgeable 

about how to plan a farm visit 

and loved the whole day! 

Curriculum links were good and 

show the benefits of visiting a 

farm” 
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We discovered that 

 

 

There are many ways in which teachers could have incorporated food, farming and the 

countryside into their teaching over the last 2 – 3 years, so we investigated which ways were 

most popular: 

 

 

 

 

 

 

 

 

 

 

“Discussion in the classroom” is the most popular method; in fact 26% told us they have held 

classroom discussions 4 or more times. This is closely followed by “use relevant resources.” We 

were expecting the number of farm visits to be fairly low 

considering the teachers have been in post for less than 

3 years, so to hear 13% have already arranged a visit was 

great to hear. The fact that 87% have either arranged a 

visit or intend to in the future certainly exceeded our 

expectations, and we now have a better idea of the long-term effects of our course. 

 

 

 

 

 

91% have incorporated food, farming or the 

countryside into their teaching 

Used relevant resources                                                                

66% have used relevant resources in the classroom                     

30% say they have not but they intend to in the future 

Arranged a farm visit                                                                  

13% have arranged a farm visit since the course                           

74% say they have not but intend to in the future 

Discussed food, farming or the countryside in the classroom                                                                  

87% have held discussions in the classroom                                  

13% say they have not but intend to in the future 

“We have a local agricultural 

college which I hope to visit at 

lambing time this year with year 

1/2 group” 

“Whole topic has been explored taking 

into account international and national 

production” 

“Revolutions in the industry has been very useful 

with year 5/6. They are able to see how the local 

industries have changed over history” 
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Another insightful piece of information that came out of our study is that 

 

 

 

This gives our work an even 

greater reach, and is a type of 

impact we have never 

considered or measured before. 

 

As part of the study, we asked teachers what obstacles they have found when trying to 

incorporate food, farming or the countryside into their teaching. The obstacles stated most 

frequently were curriculum and time restraints and lack of resources. Other, less stated, 

obstacles included costs of a trip and making the topic relevant to pupils who live in an urban 

environment.  

The feedback that ‘lack of resources’ is an obstacle was unexpected but extremely useful to 

hear. We hope that the launch of Countryside Classroom in June 2015, a collaborative project 

which pulls together high quality resources from a variety of sources, will help teachers 

overcome this obstacle.  

 

We wished to find out more about the confidence levels of teachers a few years after our 

intervention.  

 

 

 

 

 

 

These confidence levels, as well as other comments from the study, will help to inform our 

decisions about CPD (Continued Professional Development) courses and other activities in the 

future.  

 

74% have shared their experiences and learnings 

with their colleagues 

“I have raved about the course I went on and how 

important learning outside the classroom is, in my opinion” 

“I am trying to get more classes to visit farms” 

 

Discussing food, farming or the 

countryside in the classroom                                                                  

91% are confident 

Arranging a farm visit          

52% are confident 

Linking food, farming or the 

countryside to the curriculum            

78% are confident 

Finding relevant resources                                                                  

66% are confident 
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An unexpected outcome of our work was employability: 26% of participants told us that having 

knowledge of teaching in food, farming and the 

countryside helped them stand out when applying 

for a teaching post. Although this isn’t a very high 

number, it’s interesting to know that our training 

helped a selection of participants stand out in the job market – a very unexpected outcome of 

our work! 

Finally, we inquired as to whether there were any additional ways in which teachers felt the 

course has had an impact on their teaching, their pupils or their school. This open-ended 

question gave us some interesting insights, some of which are stated below. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“I showed my certificate in my job 

interview and it raised a conversation 

about my trip to the farm” 

“It’s made me realise how important it is for 

children to understand” 

 

“I always try to make pupils aware that food 

does not 'come from' a supermarket” 

 

“When talking about Fairtrade in other 

countries I have tried to link it to our farmers’ 

struggles with fair trade in this country. The 

children were surprised that farmers in this 

country could struggle as much as farmers in 

South America, Africa etc.” 

 

“I feel confident in teaching my KS1 children 

where their food has come from and it has 

helped me with assessing their knowledge 

and understanding of the origins of their 

food” 

 

“It has provided me with an understanding of 

the Farming industry and its links to everyday 

life for children. As I now have a greater 

appreciation of Food, Farming and the 

Countryside I can, when I am able, pass this 

onto the children” 
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Summary 

We have decided to execute this longitudinal study on an annual basis to ensure that we are 

regularly measuring the long term impact of our training courses. We have also created a new 

questionnaire for use on the day of teacher training events to give us more insightful short-term 

evaluation, and we plan to hold telephone interviews with some past participants to find out 

about their experiences in more depth. 

The potential impact of teacher training is huge. Each primary school teacher works with a class 

of approximately 30 children each year, so a group of 50 engaged teachers could incorporate 

food, farming and the countryside into the education of 1500 children each year. 

By working with trainee teachers, we really can bring about our aim of “Ensuring that all 

children and young people have the opportunity to learn about food, farming and the 

countryside.” 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Trainee teacher learns first-hand about the 

learning opportunities available on a farm 
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Observer-based evidence 

As well as speaking directly to our beneficiaries to learn about our impact, we feel it is 

important to collect observer-based evidence to help us understand the value of our work. In 

the case of ITT, this entails contacting University tutors to find out about how FACE’s training 

can and has benefitted their students. 

Deirdre Medler, Lecturer in Primary Education at University of East Anglia, was kind enough to 

take part in an interview with us. 

 

¢ƘŜ ǘǊŀƛƴƛƴƎ Řŀȅǎ C!/9 ǇǊƻǾƛŘŜǎ ŀǊŜ ǇŀǊǘ ƻŦ ȅƻǳǊ ǇǊƻƎǊŀƳƳŜΩǎ hǳǘŘƻƻǊ [ŜŀǊƴƛƴƎ ǿŜŜƪΦ ²Ƙȅ Řƻ 

you feel it is important that trainee teachers experience Outdoor Learning training? 

It’s important for all trainee teachers to understand that learning can take place in many different 

places and that sometimes it’s better for learning to take place outdoors.  Practical experience of 

different kinds of outdoor learning help them to develop knowledge, skills, understanding and 

confidence in planning for, teaching and assessing learning outdoors.  Practical training 

experiences often provide trainees with new learning experiences and enable them to learn how 

to identify and manage risk.  

I understand you have run a full-day event with FACE annually over the last 2 years, and have one 

planned for later this year as well. What are the main reasons you keep returning to FACE for 

student training? 

FACE are actively engaged with schools, farms and colleges within the region and this enables 

them to give students positive and practical learning experiences that are directly applicable to 

their work in the region during their training.  They are introduced to people, resources and 

training opportunities that many will access when they are working as qualified teachers. All 

students benefit from knowing about the wide range of training, resources and support available 

through FACE.   A major reason that we are able to incorporate the training on an annual basis is 

that it is provided free of charge.  

 

What do you think students gain from the day? 

Students really benefit from the first hand, practical experience of engaging with crops, tools, 

farm animals, farm workers and farming experts.  It provides them with memorable learning 

experiences and often helps them to see the real value of seeking opportunities for learning 

outside the classroom in the countryside and on farms.  

 

How do students use their learnings from the day in follow up work? 

We actively encourage our students to respond in their subsequent school placements by 

identifying opportunities within the curriculum to extend and enrich children’s learning 

experiences through farm or countryside visits, use of FACE resources and visits of farm and 

countryside workers to the classroom.  
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Long-term impact in schools 

 

Some of our work is directly with schools. We receive great feedback however it’s hard to know 

whether there are any long term effects. We have tried to discover if there has been lasting 

change by contacting schools up to a year after our intervention. 

 

Ryelands Primary School, Lancaster 

We ran a pupil and parent herb planting activity with Ryelands Primary School and provided 

funds to buy compost and seeds so that they can develop their school grounds. 

The aim of the visit was to offer an activity to the pupils that would also engage the parents and 

wider school community 

"The day was a huge success. We are a school of 400 and approximately 100 children and their 
parents got involved - we even had to go to the shop to buy extra cakes and refreshments."  

Approximately half of those that came for the potting session stayed on to meet "John" the 

farmer who gave a short talk about the animals on his farm. 

3 months later 

We got in touch to see if there were any long term effects of the event.  

"There have certainly been long term effects. After the event there was a huge surge in members 
of the gardening club, so much so we had to get another member of staff involved!  

Some children have been planting herb pots at home and bringing 
them in to school to show me, so it's great to know they are taking an 
interest out of the school environment as well. 

There has been a rather unexpected consequence of the event - when 
children eat apples in school break times, they often bring over a handful of apple seeds to show 
me!  

The teachers in the school have also regained an interest back in the gardens, i.e. out in the snow 
gale last week with 2 classes weeding! 

The support has had a lasting impact on our school. We have got some great plans in place for 
when the spring weather begins, the classes are currently planning growing projects, and we will 
continue to develop the garden."  

Pauline Burgmans, Ryelands Primary School 

 

 

ά¢ƘŜ ǎǳǇǇƻǊǘ Ƙŀǎ ƘŀŘ ŀ 

lasting impact on our 

ǎŎƘƻƻƭέ 
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Rivington and Blackrod High School, Bolton 

The aim of the event we ran with Rivington and Blackrod High School was to encourage pupils to 

get out in to the countryside around them using an activity such as geocaching. Once in the 

countryside the pupils could then learn about the outdoors and the Countryside Code. It also 

gave them a "reason" to be in the countryside. 

One pupil told the teachers he had really enjoyed the event as it gave him something to do in 

the countryside and when he got out there it was much better than being on the computer.  

The teacher running the session encouraged the pupils to look at the landscape around them 

and consider how they should use it in a sensible way. He also encouraged the pupils to look at 

historical features, such as old farm buildings, and question why they were there and what they 

had been used for. The children seemed very engaged and came up with some great ideas. 

4 months later 

We got in touch with the school 4 months after the event to see if there had been any long-term 

changes as a result of FACE’s intervention. 

ά²Ŝ ƘŀǾŜ ǎŜŜƴ ǎƻƳŜ ƎǊŜŀǘ ƭƻƴƎ ǘŜǊƳ ƛƳǇŀŎǘ ƻƴ ǎǘǳŘŜƴǘ-teacher relationships. Being together in 

the countryside really helped to break down barriers and, 4 months on, we see stronger ongoing 

relationships between all who took part. We thoroughly enjoyed the event and are planning a 

ǎŜŀǎƻƴŀƭ ǇƭŀƴǘƛƴƎ ŜǾŜƴǘ ŦƻǊ ǘƘŜ ƴŜŀǊ ŦǳǘǳǊŜΦέ  

Michelle Howard, Rivington and Blackrod High School  

 

 

 

Case studies such as the ones above help us understand the long-term impact of our direct work 

with schools. Our regional coordinators run a variety of school events, and although it would be 

impossible to understand the long term effects of every activity, we shall continue to collect 

case studies from schools that are willing to share their stories. 
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Broader Impact 

We hope that our work has several broader benefits for our beneficiaries: 

 

Although it is difficult to prove that our work has some of the broader impact claimed, there has 

been much research demonstrating how working towards our aim can have great impact on 

children’s attainment, wellbeing and environmental awareness. Through our interventions and 

through case studies (such as Rivington and Blackrod on the previous page) we see first-hand 

the effect we have on student-teacher relations. We have also gathered evidence that 

demonstrates the impact our work has on reconnecting children to where their food comes 

from and healthy eating. 

 
Food provenance & healthy living 
 
Out of our direct work with children, 65 events in 2014 were focused on where food comes 

from. These events included farm trips where food provenance was a key focus, food focussed 

assemblies, ingredient-based workshops and Chef on the Farm events.  

 

 

 

 

 

 

“Both the children and staff had a lovely day, 

thank you to everyone involved. Visiting the farm 

was such a valuable opportunity, many of our 

children had never been to a farm, seen a cow, 

chicken or spent time looking at hedge rows. The 

food aspect of the day was excellent as it made a 

link for the children about where their food comes 

from.”  Teacher, Chef on the Farm event 

 

In June we delivered 3 school workshops 

around the topic ‘The Right to Nutritious 

Food’ at the request of the school. The 

sessions provided the children/parents with 

an understanding of the complex and 

efficient nature of UK farming as a key 

constituent of ensuring food supply at 

affordable cost. 
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In addition, we have over 70 food-related resources on our website (and our website was visited 

88517 times in 2014!) and our teacher training events equip teachers with the ideas, knowledge 

and confidence to bring food issues into the classroom. 

As well as reconnecting children with where their food comes from, many of our events focus 

on healthy eating. 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

Key Research Papers  
 

There is an increasing body of research that supports the value of learning in the living 

environment. Below are highlights from a few papers, and a collection of more research papers 

can be found on the “Growing Schools” website (a collaborative programme and website that 

was originally set up by the Department for Education, currently co-ordinated by FACE).  

 

“When planned and implemented well, learning outside the classroom contributed significantly to 

raising standards and improving pupils’ personal, social and emotional development‟  

Learning outside the classroom: how far should you go? Ofsted (2008)(3)   

 

This was children's first time ever on a working 

farm. They had little knowledge about the 

Eatwell plate so the preparation of a healthy 

meal using fresh vegetables and trying new 

vegetables was a new experience.        

Narrative from Brian, one of our Regional 

Coordinators, at a ‘Chef on the Farm’ event 

The children were very surprised at the amount of fat in cream (only evident when separated). 

Observation, Yorkshire Agricultural Show Countryside Day 

“The importance of healthy eating was made clear throughout the day” (Teacher) 

“It made us think how important it was to eat fruit and vegetables” (Pupil) 

“We thought about how all the different crops grown on the farm were used in things we eat” (Pupil) 

“We learnt how important it is to eat a healthy diet to keep our bodies healthy” (Pupil) 

School visit to Pleasance Farm, Kenilworth 

 

 

“The day really helps reinforce the heathy eating 
work we are doing in school – thank you” (Teacher) 

“I learnt to feed my body properly” (Pupil) 
“I need to keep trying different foods until I like 

them” (Pupil) 

‘Chef on the Farm’ event 
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“Teachers benefit from LINE [learning in the natural environment], becoming more enthusiastic about 

teaching and bringing innovative teaching strategies to the classroom. Schools also benefit from 

teachers taking more ownership and leadership in school change.”  

Learning in the Natural Environment: Review of social and economic benefits and barriers J Dillon & I Dickie 

(2012), Natural England Commissioned Reports, Number 092(4) 

 

“The outcome of the review provides evidence that by experiencing the world beyond the classroom 
children: 

• Achieve higher results in the knowledge and skill acquisition; 

• Increase their physical health and motor skills; 

• Socialise and interact in new and different ways with their peers and adults; 

• Show improved attention, enhanced self-concept, self-esteem and mental health; 

• Change their environmental behaviours for the positive, as do their values and attitudes and their 

resilience to be able to respond to changing conditions in their environment.” 

Every Experience Matters: An evidence based research report on the role of learning outside the classroom for 

children’s whole development from birth to eighteen years, Malone, K. (2008), Report commissioned by FACE 

for UK Department Children, School and Families (6) 

 

“It is possible to use monetary value evidence to illustrate that LINE’s [learning in the natural 

environment’s] contribution is significant. For example, the costs to society of the problems that are 

encountered in the absence of health, community cohesion, higher educational attainment and so on 

range from tens of millions to billions of pounds. Even if LINE has only a very small impact on these 

costs (e.g. reducing the relevant impacts by 0.1%), its value in reducing costs would be very large – of 

the order of £10m to £20m million per year. Greater percentage reductions in impacts would give 

proportionately greater reductions of costs.” 

Learning in the Natural Environment: Review of social and economic benefits and barriers J Dillon & I Dickie 

(2012), Natural England Commissioned Reports, Number 092(4) 

 

“There were many descriptions of curriculum-related outcomes in terms of increased knowledge and 
understanding of geographical, ecological or food production processes and of the development of 
values and beliefs about the environment. However, young people also referred to the development 
of more personal skills (increased confidence, improved social skills and a greater belief in personal 
efficacy) and, for some, to a (sometimes unexpected) understanding that learning could be fun.” 

Engaging and Learning with the Outdoors - the final report of the outdoor classroom in a rural context action 

research project Justin Dillon et al., 2005, NFER (National Foundation for Educational Research) (5)  

~ 

~ 

~ 
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Looking Forward 

This is our first impact report and it gives us a good starting block to continue building from. 

Evaluation and monitoring is an ongoing process and so we shall continue to measure our 

activities through the evaluation methods we have put in place. In addition, we hope to begin 

longitudinal studies of a few other discrete areas of our work. This report has not touched upon 

our work with farmers, our collaborative work or our development of resources (some of which 

have recently been recommended by the Times Educational Supplement) so these are areas we 

would like to investigate in the future. 

Our work on impact measurement will help to inform our new strategy for 2015-2020 and, in 

turn, our new strategy will help to inform the areas of our work we choose to prioritise the 

evaluation of in the future. 
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APPENDIX A – Methodologies 

The numbers of beneficiaries we have worked with have been collected throughout the year 

through an internal system. Our regional coordinators provide reports on each activity they 

organise, stating brief activity details, numbers of participants and feedback they receive. Our 

regional coordinators are aware of the importance of providing accurate data. 

Our ITT data comes from responses to a survey sent to all participants from our teacher training 

events between February 2012 and June 2013. The survey was sent to 204 participants and we 

received 23 responses (a response rate of 11.3%). The survey template used is available upon 

request. 

Our long-term case studies with schools were constructed through telephone interviews with 

the teachers involved. We have permission to use their personal and school names. 

 

APPENDIX B – Our approach to impact measurement 

Our approach to impact measurement is based upon ‘The Four Pillar Approach’ by NPC (New 
Philanthropy Capital), a clear and well trusted framework which focuses on what an 
organisation wants to achieve or change.  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The ‘Four Pillar Approach’ has helped us to develop a measurement framework, which we will 
continue to develop, and we are very grateful to NPC for making resources such as these 
available. All diagrams in Appendix B, apart from our own Theory of Change, have been taken 
from an NPC publication(1).  
 
Below is a summary of the approach and how it has guided this impact report.  
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Step 1: Map your Theory of Change 

 

A Theory of Change focuses on the change a charity or social enterprise wants to make and the 

steps required to make it happen. 

Utilising resources developed by NPC(2) and CES (Charities Evaluation Services)(7), our Theory of 

Change diagram demonstrates how our daily activities lead to certain outcomes, which in turn 

contribute to our final goal. 

 

 

In the top section of the triangle our ‘Final Goal’ is stated. Below this are ‘Intermediate 

Outcomes’: these are changes that are required to reach our final goal, and are changes that we 

hope our interventions create. At the base of the triangle, we state our activities as an 

organisation. 

In the banner across the top of the triangle are the ‘Broader Outcomes’ that could be associated 

with our work. These are very hard to evidence and we do not guarantee that our work affects 

them, however we hope we have some effect as shown in the section of this report entitled 

‘Broader Impact’. 

Due to the development of our new strategy later in 2015, our ‘Theory of Change’ diagram is 

subject to change.  
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Step 2: Prioritise what you measure  

As mentioned earlier in the report, FACE has many beneficiaries: we work with teachers, 

schools, farmers, organisations in the agriculture industry and with children directly. We also 

perform a wide variety of activities; from developing online resources to visiting farms and 

advising on opportunities for schools. 

 

Before producing this report, we carefully considered our resources and chose the following 

areas of priority: 

 

¶ We shall set up a measurement framework to evaluate the impact of ITT that can easily 

be continued into the future (enabling us to see the long term impact). We feel this is an 

important activity to measure – each teacher has the potential to impact the learning of 

30 children in each teaching year, so an ITT event for 30 teachers could potentially have 

an impact on 900 children after a year, 1800 after 2 years, 2700 after 3 years etc. 

 

¶ We shall collect external research papers and past FACE activity to demonstrate some of 

the higher/broader impact that our work could have  

 

¶ We shall collect some case studies that focus on long-term effects of our activities in 

schools 

 

¶ We shall do some ‘back-of-the-envelope’ estimates of impact in some discrete areas of 

FACE’s work 

 

¶ FACE will continue to measure the numbers of: children reached on a farm visit, children 

reached at school, learning engaged children attending a show, unique children worked 

with, unique teachers worked with, unique schools worked with, unique farms worked 

with, attendees at training, people/organisations reached through networking. FACE will 

continue to monitor how many of the schools it works with are in areas of disadvantage. 

The REC (Regional Coordinator) activity results, narratives and quotes will also continue 

to be collected through our internal reporting system. 
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Step 3: Choose your level of evidence 

 

The level of evidence we choose to collect is dependent on resources (time, budget and skills, 

both in the short and long term), the depth of evidence required by our stakeholders and what 

is feasible within the practical constraints. 

 

We believe the best way to demonstrate our impact is through a mixture of qualitative and 

quantitative, short term and long term, self-reported and observer-reported evidence. We shall 

incorporate the following into our measurement framework, both now and in the future: 

 

¶ Existing evidence – through research papers etc. 

¶ Case studies 

¶ Short term evaluation – through evaluation immediately following an intervention 

¶ Long term evaluation – through post-intervention questionnaires and interviews 

¶ Photos 

¶ Self-reported evidence – from the beneficiaries themselves 

¶ Observer-reported evidence – from those that observe the beneficiaries experiencing 

our intervention 

 

 

Step 4: Select your sources and tools 

Internally, we have spent time selecting appropriate sources and tools that are suitable for our 

needs. We have also considered how different types of evidence can be collected at different 

frequencies and by different members of the FACE team. 

. 

Disclaimer statement - The survey data in this report is based on data collected by FACE and reported by 

participants of FACE training. The report has been compiled to the best of our knowledge and is provided for 

information purposes only. FACE reserves the right to update the monitoring data as new information 

becomes available. No warranty of any kind is given for the reliability or accuracy of the data. FACE will not be 

liable for any claims or damages related to the quality and completeness of the data, as far as it is permitted 

under law. 
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This research has been collected and reported by Hannah Martin, our Impact Measurement 

Officer. FACE wishes to thank the University of Warwick for funding this post. 


